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Foreword

Welcome to a new partnership. The past decade has seen a growing relaionship between the world of
professional educators and professonal archaeologists-a relationship that can be mutualy beneficid.
The growing crisis in our schools, symbolized by low test scores, high drop-out rates, drugs, violence,
and boredom, and fueled by economic problems, decreases in federal and state educationd funding,
latch-key students, sngle-parent families, students living below the poverty leve, lack of role models,
and over-indulgence in television, has thrown educators into a precarious and unenviable postion.

At the same time, archaeologists are struggling with mgjor assaults on non-renewable cultura resources
throughout the country. Intensve development, particularly in the Sunbelt region of the southeastern
United States, destroys countless archaeological sites daily-sites unprotected by federal and state laws.
Site vandds and "looters' trash archaeologica Sites while searching for intact or unusud artifacts that
they hope will bring a hefty price in the collectors market. An increasingly wesk economy has led to
magor cutbacks in government and private grants supporting archaeologica research.

The unpleasant dilemmeas faced by both educators and archaeologists have resulted in an amazing
revelaion. These two seemingly unconnected problems can be addressed simultaneoudy. Archaeology
is awonderful medium for enticing students to learn because it is exciting, adventurous, and mysterious.
Archaeology is the perfect vehicle for educators because its multidisciplinary nature allows it to address
many of the Qudity Core Curriculum objectives mandated by the sate of Georgia, including visud arts,
science, English and Language Arts, Mathematics, and Socia Studies. It improves students skills in
logic, interpretation, research, and problem solving while enabling students to become aware and
tolerant of other cultures, work together in groups, improve self-confidence, and actudly discover that
learning can be fun!

Students, however, are not the only beneficiaries of an archaeology curriculum in the classroom.
Archaeologigts findly will be ale to enjoy the rewards of a grass-roots archaeologica education. An
educated and informed public is a public that will support legidative protection of archaeologica stes. It
isa public that will dowly turn from artifact collectors to Ste recorders, from purchasers of illegaly
obtained artifacts to prosecutors of dte vandals. Some in the archaeologica community protest the
introduction of archaeology into the school system on the basis that "a little knowledge is a dangerous
thing". What better rebuttd is there than examining the status quo? Dedicated educators (and everyone
who embraces an archaeology curriculum) know and stress the importance of Site preservation, ethics,
and professona supervison. What better or more numerous heralds could the professona community
have than educators throughout the state and the country?

Volume 20, Number | of Early Georgia-Used Archaeology: Practical Classroom ldeas for
Teachers, by Teachers has been prepared with the goals of both educators and archaeologists at the
forefront. It is hoped that it will help fill avoid in the state of Georgia and perhaps be a useful modd or
sepping stone for others with the same aims. It is divided into four chapters. The fird is a series of
narratives by educators based on ther experiences with archaeology in the classroom.
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It offers an example of what is possible for those who are interested, and evidence of success for those
who disbelieve, The second chapter of Used Archaeology contains exercises and activities that can be
included in multidisciplinary curricullums. Many of these have been borrowed or adapted from the
Louisana and South Carolina classroom guides, and archaeologica newdetters, some are origind. The
third chepter isalist of sources for the educator ranging from books to exhibits to curriculum materias
to a host of other items. Chapter 1V summarizes ethical principles that should guide the practice of
archaeology,

| would like to thank dl those involved in making Used Archaeology: Practical Classroom Ideas for
Teachers, by Teachers possble. The authors spent a greet ded of time writing their articles and
submitting bibliographies and activities. Ms. Linda Turner, Lanier Elementary School, Gainesville, and
Ms. Anita Oravec, Mandidd Elementary School, Mansfield, contributed background information on
educationd activities Ms. Leet Bums, Curriculum Director, Effingham County, loaned the voluminous
Qudity Core Curriculum Guide for study. Ms. Lynn Harris, Underwater Archaeology Division, South
Cardlina Inditute of Archeology and Anthropology, promptly forwarded a copy of the South Carolina
Classroom Guide to Archaeology, which provided idess for this issue of Early Georgia. Ms. Nancy
Hawkins, Louisana Staff Archaeologist, wrote the classroom guide for that state. Hers was one of the
firat such books, and many of the activities in this volume were borrowed from her guide. Additiona
materia was gathered from the educationd groups of nationa, professond archaeologica societies and
the federd government Dr. Jack Wynn offered alist of educators to contact for article submissons. Sr.
Jackie Saindon gracioudy provided lists of educators and curriculum materids from LAMAR  Inditute
Teacher Workshops. Dr. David Hally, Managing Editor, brought this specia issue to press.

A specid thank you is extended to Dr. Steve Kowaewski, Editor, for offering the guest editor the
opportunity to undertake this project, for his continual assstance throughout its evolution, and for his
reglizing the need for such amanua, and for taking action to fill this educationd void.

Used Archaeology: Practical Classroom Ideas for Teachers, by Teachers is dedicated to dl the
educators facing the chalenge of teaching today. May they turn potentid drop-outs and future
archaeologicd dte-looters into educated, responsible preservationists with a hunger for learning and an
appreciation of the past. For dl the educators who make a difference, with the hope that the Society for
Georgia Archaeology might dso. Good luck!

Rita Folse Elliott
Rte. 2, Box 2645
Royston, GA 30662
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Chapter 1: Narratives

INTRODUCTION TO THE NARRATIVES

The narrative chapter of Used Archaeology: Practical Ideas for Teachers, by Teachers is intended
to give the reader a amdl glimpse into the classrooms of some of the educators usng archaeology in
their curriculums. They have tried to capture the excitement of their sudents and the many rewards
resulting from such curriculums (on both the part of the students and the teachers!). The narratives
include articles by two elementary teachers, three middle school teachers, two college professors, ahigh
school student, a graduate school student, and an archaeology workshop leader. This diveraty was
intentional to demondtrate that an archaeology curriculum is workable and successful on many levels and
to many degrees.
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Adventuresin Elementary Archaeology

Michael C. Turner
Lanier Elementary School
Gainesville, GA

PROLOGUE: CULTURE SHOCK Surrounded, there are close to thirty of these little beings
starring at me with piercing saucer-like eyes. Are they the legendary neophytes of this
civilization's age-old ritual? A bead of perspiration runs down my back. Do they consider me a
friend or a foe? What right do | have to be in this sacred place of curiously familiar looking
artifacts? Carefully | survey their faces. Thoughts run rapidly through my brain. What are their
intentions? Why are they here? What do they want from me? Do | wait for them to make the first
move, or do I? If | make the wrong move I may not have a second chance. Ignorance and
superstition run rampant in this society, that some call modern. How much indoctrination have
they had? What do they truly know about the autside world, or for that matter, of their own
culture? If they are like members of most societies they most likely have some nuclear family
customs, beliefs, and perhaps, rituals. But have they developed beyond these most basic cultural
elements? If they have, then | stand a good chance of scraping through this intact and if not, who
knows? ... Well, it looks like I'm going to have to make the first move. They are not budging from
those seated altars.

Now, if | can just remember that special incantation | deciphered from the ancient writings. Ah,
yes! And now if I can manage to reach that green wall of imitation slate to which this culture
gives almost ritualistic homage. So far, so good... | hope. At last, I'm at their sacred green wall.
Now if this white cylindrical amuletic writing tool belonging to a long line of loyal scribes still
works, and if these little beings can read the ancient script... | Carefully, ritualistically, the daring
adventurer inscribes the sacred board with white symbols to form the immortal words that he
hopes will be intelligible to the now restless beings, words that he prays will unite the two
cultures. The diminutive beings seem a bit puzzed. The fedora crowned figure transates the
script ... | "Good Morning Class! Welcome back to school. | am your teacher, Indiana...., Er, that
is, Mr. Turner” (from "Indiana Turner and the Blackboard Cult" by Michael C. Turner, 0 1992,
Galactic Vision).

Archaeology. The very name evokes images of adventurous expeditions to exotic, far-away places to
uncover ancient ruins and artifacts. Archaeology as a recognized and methodical science, however, has
exiged for less than a century, and yet it has made great Strides in its own development and in the data
that it has contributed to the scientific community.

Today public interest in archaeology is great, especidly after Lucas film's three Indiana Jones adventure
movies. Interest is likdy to increase with the new ABC televison series, The Young Indiana Jones
Chronicles, (a production of Lucasfilm Ltd. in association with the Network Televison Divison of
Paramount Pictures). The Chronicles has a target audience of middle grades through high school-age
young people. These adventures are intended to be educationa, snce one god of the producersisto
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motivate students to become more personaly involved in history, culture, and perhaps archaeology. The
Nationa Education Associaion endorses this television series as potentidly useful within the dlassroom
curriculum and has provided suggestions for implementing the series across the curriculum (NEA Today,
February 1992: VOL 10, NO.,6).

Professiona archaeologists might scoff at the mention of Indiana Jones as an archaeologist. True enough
this fictional character neither measures up to the standards for modern archaeologists, nor would his
methods of field archaeology be acceptable in today's organized science of archaeology. He may be
given credit, however, for having simulated the imaginaions of many young people and the generd
public dle. Even if Indiana Jones is not the textbook archaeologist that established inditutions of higher
learning endorse he is perhaps respongible for simulating the public's interest in archaeology and world
higory. As likdy as not this type of motivation may lead many interested individuds to a lifetime of
persona study and discovery in the true science of archaeology. Some scientists today admit that their
initid encounter with the worlds of science were through science fiction. In some cases the science
fiction of yesterday has become the science of today, e.g., pace flight and exploration.

With proper precautions the world famous fictional Indiana Jones can be used in an educationaly
responsible manner to introduce students to the rea world of modem archaeology and its scientific
methods. The firg thing a good educator must do before presenting any type of information to students
is "get their attention.” After having captured students atentions and, perhaps imaginations, most topics
will be of more persond interest to them. Motivation is the key to effective teaching and without it
learning rarely has the positive effects desired.

Why teach younger, or even older students about archaeology? Archaeology offers not only the obvious
knowledge pertinent to its field of study but dso knowledge about a multiplicity of other disciplines.
What archaeologist could function professondly without at least a generd knowledge of most of the
naturd sciences? Additionaly, space science technologies have recently proven to be viable tools for
archaeologists in discovering the locations of ancient Sites.

Students have a naturd curiosity of the unknown. With proper guidance they can be encouraged to
refine this search for the unknown, not only through standard school curriculums and subjects, but dso
through non-traditional curriculums, subjects, and learning activities. Most students have little or no
exposure to the fiedd of archaeology until college and then usudly only if they are mgoring in
anthropology or another rdaed fidd. This is no credit to our inditutions of early learning, as
archaeology can and should be apart of student’s early learning experiences.

What better vehicle to introduce students to culturd diversity, both past and present, than archaeology?
Archaeology encompasses a multitude of disciplines that may be enlisted to help students explore the
world of science and archaeology. As archaeology is abranch of anthropology, the study of people and
their culture, it isidedly suited to assist sudentsin their quest to uncover and bring to light the mysteries
of their world and universe, especidly present and past cultures. Archaeology focuses on the cultures of
the past by the recovery and study of human artifacts and related culturd components. In many ways
archaeology is a hands-on science. Students in eementary school learn best through hands-on and
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firg-hand activities. By providing students with these types of archaeologicd learning activities
indructors are matching learning style with the materid to be learned.

In my classroom ingruction of archaeology | take a multidisciplinary and multimedia gpproach. Students
learn to use archaeology as a scientific discipline as they investigate their gpecies higtory and its effects
on this planet. Further, students gpply the techniques and knowledge they obtain from an organized
sudy of archaeology to present-day cultures near and far. They are challenged to expand these
concepts to possible future civilizations on this planet and to hypothetical ones throughout the universe.
One project that | have developed, First Contact, asks students to explore the culturd effects from
initia contact with sentient beings from another star system.

The following is a gleaning of some of the activities that | have used when integrating archaeology within
the regular curriculum at the dementary and middle schoal levels, specificdly with fourth grade students.

Beginning with the first day of school each year, | sart motivating my students to explore the fascinating
world of archaeology. My classroom is a multidiscipline science and archaeology museum and research
laboratory (Figure 1). The initid response | receive from anyone, young and old dike, is one of
amazement that my classroom does not gppear to be a "regular fourth grade classroom.” Visitors cannot
resst touring the room and, as often as not, picking up "artifacts’ and inquiring about the function of
each. This is precisely what | want, especidly for my students. Immediately, | kegin encouraging
dudents to search for answers to ther questions by observing, hypotheszing, andyzing, and
experimenting. Very soon students learn that archaeology is the centrd theme in my classroom.

| share my own experiences in archaeology from childhood to present. | first became interested in
archaeology as ayoung boy and have amassed a legd and legitimate surface collection of artifacts from
various cultures. The mgority of my artifacts are of Native American origin. | have collected these on
property belonging to my family and property that | currently own. | keep accurate scientific records of
my archaeologicad activities and relate the importance of this to my students (see "Collecting Artifacts
from the Surface”, later in this chepter).

Just to see students eyes and their obvious fascination asthey hold a piece of ancient culturd history isa
persond delight. 1 know that 1 can now begin to help students develop a life-long interest in the true
science of archaeology. Students often compare me to the only reference they usudly have of an

archaeologidt, Indiana Jones. | dlow them to express what they know and like about him without

making the commandment, "Thou Shat Not Cdl Indiana Jones an Archaeologist!" In time, of course, |

help students understand that modern-day archaeologists are true professonds and use scientific

methods when doing archaeology. Students eventudly identify Indiana Jones as afictiona character and
understand that his exploits are intended to entertain through swashbuckling adventures as opposed to
providing an educationa documentary on the science of archaeology.

Indiana Jones becomes a favorite class mascot, especidly as | provide the authentic theeatrica
accouterments associated with him. However, the sudents are carefully guided into discerning the
difference between thedatricd archaeology and archaeologists, and red-life archaeology and
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archaeologists. Red adventures in archaeology can now take place without students being "turned off'
or confused. | have their interest and, hopefully, their repect.

Figure 1. Michad Turner’smi ddle school classroom.

Throughout the year | plan much of my curriculum around archaeology and anthropology-related topics
and activities. In socid sudies | have students explore the different cultures presented in their textbooks
through an archaeologica perspective. When possible | have artifacts or replicas and other related
materid of the cultures they study. Students also make replicas of their own using a variety of maerids
such as clay, stone, and plaster. They write about various cultures during creative writing, paint pictures,
congtruct models of a culture's architecture, reconstruct the environment of a given culture, learn some
of the spoken and/or written language, study their art and music, creete origina short Sories and plays
that reved how they think a given culture lived and behaved, and participate in many other related
activities.

When teeching Georgia higtory | begin with the ice-age hunters and gatherers that crossed the land
bridge that existed between Asia and North America during the last Ice Age. Students develop a picture
of what the different environments were like for these Paleo people as they made their way eventudly to
what is now Georgia by at least 10,000 B.C. | use a variety of filmgirips, video programs, computer
software, teacher-made materids and learning games, smulations, and artifacts or replicas to involve
students more directly with the concepts being presented. Additionally, | have found that Frontiersin
the Soil: The Archaeology of Georgia, by Roy S. Dickens, J. and James L. McKinley, dong with a
companion teacher's guide, serve as an excdlent text for introducing students to the archaeology of

Georgia and the study of archaeology in generd.
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Eventudly students learn that these Pdeo hunter-gatherers environment and thus their life styles and
artifacts changed through time. The prehistory of Georgia s traced through al of the recognized culturd
periods of Native Americans as students participate in various activities and projects. Findly, | present
the culturd exchanges that took place when the first Europeans arrived in North America and eventualy
in Georgia Students learn to respect dl cultures, even if they do not agree with their ideds. | continue
Georgids history through the present and hypothesize about Georgias future. All of thisis done through
archaeology or related components by integrating archaeology within the curriculum.

One activity | use to asss students in understanding their own culture requires them to make a "time
capaule’ consgting of severd artifacts that make up their personad home culture. Students portray future
archaeologists severd thousand years in the future. They have just uncovered these "time capsules’ and
their job isto try to piece together the kind of culture that produced the artifacts. Each child "excavates'

and investigates a time cgpsule other than his or her own to make it more chdlenging. Students must
methodicaly record al data and then write a report or tell their conclusions about the time capsul€'s
cultura implications. Students eegerly participate in this activity. They often come up with some novel

conclusions about twentieth-century North American culture. Following this the class condructs a
composite time capsule from arepresentative collection and buries it for the future,

Another activity that involves students in archaeology is congructing scaled modds of Missssppian
Period Indian platform or ceremonia mound villages. After students have been introduced to Netive
American culturesin North America, particularly in Georgia, | have them use their knowledge dong with
visud ads such as pictures, classsroom modes, and my classroom archaeology resource and research
library to congtruct their own interpretation of how a Native American Mississppian mound village (ca
A.D. 800-A.D. 1540) may have appeared when occupied or what it looks like now. Students use
modeling clay, smal sticks, mosses and various other easily obtainable materids to condruct ther
mound villages. Additiondly | have students construct scaled maps of their villages, and depending upon
the skills of the students, | may have them make topographic maps of the village area. Making the
topographic map requires sudents to utilize a variety of math, geometry, and mapping skills, and
provides excellent practica archaeologica training with topographic maps. Students learn about the
importance of topographic maps to archaeology, both in the discovery and andysis of archaeologica
gtes.

My favorite activity, and mogt certainly my sudents, is the class excavation. This activity is the
culmination of the year's study of archaeology. | have students prepare for this mock excavetion by first
learning about the various techniques used in modern archaeology. | aso have them prepare artifact
replicas of pottery and stone using the same methods available to the given culture, as well as other
culturdly related organic materids such as anima bones and plant materids. All of these are placed in
the intended ste months prior to the actud excavation. Naturdly, | explan to sudents that
archaeologists do not place artifacts in a Ste and then excavate them unless they are doing amock
excavation for experimenta reasons. By the time this activity takes place sudents are fully aware of the
excavation methods used by modern archaeologidts. | have students use the same techniques and most
of the same tools that professiona archaeologists use during an excavaion. | have students use the grid
method of preparing and excavating the site. Most of my students would be capable of participating in a
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red archaeological excavation snce | train them in the actud techniques of excavation and data
collection currently used in professiona archaeologicd fiddwork. The excavation takes place over
about a two-week period and is videotaped. Following the field work | have students perform al of the
required lab work, including cleaning; sorting; classfying; recongtructing; deta collecting and anayzing;
and findly, publication of their findings on the excavated Ste. Students learn, as many archaeologica
field school students have, that archaeology is not an easy job and that some parts of it may be less
enjoyable than others. | fed that most of my students develop an gppreciation and respect for the true
science of archaeology, even if they do not grow up to become professiona archaeologists.

Thisis my ninth year of teaching archaeology a the dementary level. Some students return each year
and tel me they 4ill love archaeology because of the activities they participated in while in my fourth
grade class. Top on their list of experiences, however, is dways the class excavation or, as they fondly
refer to it, "the dig". Yes, they dill cal me by the nickname that | have inevitably acquired, "Indiana
Turner”, but | know that |1 have given them something that they will dways associate with it besdes
swashbuckling adventures to exotic places and ancient ruins. Namely, they have acquired a persond
involvement in the true science of archaeology and perhaps a lifdong love of and desire to facilitate the
science of archaeology. Hopefully, they will pass this dong to the next generation of would-be
adventurers.

EPILOGUE: THE LAST GREAT ADVENTURERS. Wadl, adventure calls and | must face a
challenge greater than any that an adventurer might have while searching for "lost arks",
"temples of doom,” or making "lasts crusades’. What is this adventure? Perhaps the last great
adventure and challenge left for our species: motivating young minds to discover adventures in
learning, whether in archaeology or some other discipline. Now, where is that whip?
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Sifting through a Middle School
Archaeology Program

W. Maxwell Duke
Fort Valley Middle School
Fort Valley, GA

In 1988 | darted teaching archaeology to an exploratory class at the seventh grade leve. Later it
became a permanent, mgor focus in my eghth grade level Georgia Studies classes. State mandated
Quadlity Basaed Education (QBE) and Quality Core Curriculum (QCC) objectives have been drictly
observed in the development of this program. The program has been very successful and is supported
by the parents and community.

Jugtifying the teaching of archaeology in grades kindergarten through twelfth is much essier than excusing
its absence. Aside from the bubbling interest which students naturally have for archaeology and Indians,
the state curriculum guiddlines offer dl the judtification one needs to develop a strong program. One only
has to read the Quality Core Curriculum to see that the study of archaeology is the perfect vehicle with
which to traverse the curriculum and tie together the many different subject aress.

The diagram in Fgure 2 illustrates how well archaeology can address many QCC objectives in various
subject areas amultaneoudy. This diagram is entitled "Rivers'. It illugtrates how rivers (which are an
important part of the study of archaeology and prehistoric cultures) can be exploited. Diagrams like this
can be developed for hundreds of topics. They are extremely helpful and can be used to help plan
lessons, incorporate more teachers into the cross curriculum effort, coordinate the use of teaching aides,
and visudly display what QCC objectives are being addressed and the direction that the unit of study is
teking.

The following lesson plan outlines provide examples of the role archaeologica study can play in fulfilling
the Georgia "State Curriculum Objectives', paticularly at the eighth grade level (Q 1989, by author).
The format is as follows: the Georgia Curriculum Objective is quoted verbatim, followed by the Qudity
Based Education objective number(s).



Used Archaeology 15
Chepter I Narratives

CR OSS LY = Fload plain topograpry
I EC - Flogd plain ecosysiem
CuR RI CULUH - River formation
R 1 = River migration affected by
TOPI C RE climate changes
. - Fall 1ine implications
TN - Gradient
R’VERS HC - Erosion, depostion and solls
- Water shed divides
E - Water table and aguifers
- Settlement patterns
- Effect pn explorations 5
= River trade networks T
-Transpartatisn routes
= Transportation devices u
= Source af foods G u
- Agriculturally related topics
- Source of raw materials Al
= Map usage - Idertifying E
topographic features
= Evolution of chiefdoms 5
- Regions and fall line impact
- Eroston of archeology sites - Legends
L A - Myths
R R - Belle! systems
NT - Names and effects on English
Language
G § - Writing a oeseription of 2
- Computations of gradient Tloog plain village site
= Measuwing distances
- Computations of the volume M
and speed of water Tlow A
- Waord problems irvalving
ratios, volume, time and T
drstance H
- Calculating elevations
using topographic maps
R - nterprel gemographic and
£ population charts
- Interpret flow charts and
R diagrams
D - Study of myths and legends
- Research: mydrology toplcs
] - Hydrology: vecabulary
enhancement
N = Application of map keys to
[ topographic maps

Figure 2. Topics related to archaeology cover the entire spectrum of state-mandated curriculum
objectives. This chart suggests a“theme’ approach to connect topics related to Earth Science, Georgia
Studies, Language Arts, Math and Reading.

1. TOPIC/CONCEPT: Geogragphic Environment
A. CURRICULUM OBJECTIVE 54 & (OBE 61): "ldentifies the location of Georgia in reation to
region, nation, continent, hemisphere, and world."

Lesson Title "Where Did the Indians Come from?"

Summary: To investigate the origin of the Indians of "Georgid', (the area which would someday become
Georgia) from Sberia, across the frozen Bering Straits, and eventualy southeastwardly to Georgia. The
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location of Georgia will be emphasized further by examining its postion on the globe in reference to
other contemporary (and later) civilizationsin various other regions of the world - e.g. Maya, Aztec, and
Inca Indians of South America; Egyptians on the continent of Africa; Chinese in Ada; and the various
civilizations of Europe and the Mediterranean in generd- A modem map of Georgia will be used to
show verd locations where the firsd Georgian (Paleo-Indian) Stes are located. Smilar sites will be
located throughout the United States to assist in the development of map skills.

Method: Lecture, discussion, examination of charts, maps, and globes

Sources. Southeastern Indians by Charles Hudson, Where Did the Indians Come from? by Maxwell
Duke, Frontiersin the Soil by Roy S. Dickens, Jr., and James L. McKinley, Exploring Alabama
through Archaeology by C.A. Wimberly, Ocmulgee National Monument by G.D. Pop, and Sun
Circles and Human Hands by Emma Fundaburk.

B. CURRICULUM OBJECTIVE 54 & QBE 61): "Locates and describes the geographic regions
of Georgia (mountains, piedmont, coastd plain, etc.).”

Lesson Title: "The Geographic Regions of Georgia'

Summary: The various regions of Georgia will be located on a map. Particular emphasis will be made
upon the mountains, piedmont, coastdl plain and the Fal Line. These regions will not smply be located,
but they will dso be described in view of their prehistoric importance as to how each provided different
resources. Modem day landmarks and prehistoric landmarks will be labeled on the map for orientation
puUrposes.

Method: A large Georgia map will be used to outline the geographic regions of Georgia. Each student
will produce a map outlining these areas and will labd them according to mgor cities, rivers, land forms,
and vegetation defining the various regions and Fal Line,

Sources. Frontiers in the Soil by Roy S. Dickens, J., and James L. McKinley, Missssippian
Occupation on the Middle Flint River by John E. Worth, Our Flint River: A Geography Lesson by
Maxwell Duke, and Atlas of Georgia by Thomas W. Hodler and Howard A. Schretter.

Other curriculum objectives easily served by the discipline of archaeology indude: "identifying important
geographical features of Georgia (e.g., Fal Line, Okeefenokee Swamp, Appaachian Mountains, etc.)"
(54); "explaining that ocean and wind currents affected the exploration and settlement of Georgia and
the Southeast” (54, 61); "identifying geographicd factors (e.g. location, dimate, mountains, rivers, sail
and natura resources) and explaining how they have influenced Georgias exploration, settlement and
economic development” (50, 53, 54, 61); "identifying and describing Georgias prehistoric Indian
cvilizaions' (57); "anayzing sentiment in Georgia as compared with other southern states for secesson
from the Union" (57); "andyzing Georgids role in the Civil War and the impact of that war on the date
and rdding it to events in other gaes' (57); "identifying well-known and influentid Georgians from
I ndependence through Recongtruction (e.g., men, women, minorities)" (57); and "examining the variety
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of legd and extrdegd drategies in Georgia to enforce political, socid and economic segregation of the
races’ (53, 57). Many other curriculum objectives not listed above can be illustrated effectively and
interestingly within the realm of archaeologica study. (An entire st of daily lesson plans, with emphass
on archaeologica content, designed to meet the QCC and QBE objectives are being compiled by the
author for use by middle and high school teachers. See the curriculum materias, Chapter 111, below.)

Other curriculum projects can be created utilizing an archaeologica approach. 1 have been designing
short field trips which can be accomplished during norma school hours. Fied trips, however, are
judtified only if the students receive preliminary information and know something about the places to
which they will be vigting before they get there. Requiring students to conduct research or meet other
specified qudifications so as to "earn a ticket" to go on the trip is a tremendoudy effective motivator.
There are many parks and museums with interpretive materid, guides, and displays. (See "Georgia
Museums' in Chapter 111 for alisting of museums throughout the Sete.)

Thetrips| design include a"fact and fun" sheet prepared for each subject area. The appropriate teacher
is responsible for presenting lesson plans algpted to the trip, as in the following example. The earth
science teachers present a unit on soil, eroson, dluvid flooding, renewable resources, minerds, carbon
14 dating techniques, and topography; the math teachers present a unit of study related to archaeology
on computing "hdf lives', spatid distances, metric measurements, percentages, averages, and smple
geometry which relate to what will be examined on the fidld trip; the Georgia studies teachers present a
unit of study on prehigtoric Indian aultures, ratigraphic cultura deposits, artifacts, time line techniques,
and environmental adaptations gppropriate to the area under investigation; the language arts teacher has
the students write an account of the trip and any activities in which they participated; and the reading
teachers present a unit on making charts, diagrams, and the use of such materids in andyzing data
obtained on the fidd trip.

Another popular activity is the Food Festivd. 1t can involve the entire school or certain grade levels, and
can be an excdlent way of introducing the study of Indians and archaeology. Teachers and parents,
using reliable recipes, have prepared numerous “ authentic” Indian foods for the students to sample. With
displays of pumpkins, beans, corn, poke saad stalks, crawfish, mussels, oysters, and other "exatic”

foods, the program is conducted with a festive amosphere. However, it is dso a learning event. The
tagting party is preceded with studies related to QCC objectives covering food groups, human detary
needs, climate, agronomy, soil characteristics and other geographic conditions as related to food and
crop production, archaeologica techniques used in determining the diets of prehigtoric Indians,
contributions of the Indians to the modem American diet, contributions of the Indians to the English
language through crops and food, and blending of African and Indian culinary techniques. It includes the
origin and development of agriculture in Georgia, identifying and studying various cultigens indigenous to
Georgia, effects of river flooding, eroson, and topography, and many other topics which cross dl

curriculum areas of math, language, science, and socid studies Many of these topics require the sudents
to conduct research in the library and study and examine archaeologica remains such as charred bone,
nuts, shell, and pottery sherds.
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In preparation for the eighth grade Food Fedtiva, eight teachers prepared two Indian foods each.
Recipes were obtained from various documented sources (see " Southeastern Indian Cooking” and
"Food Preservation”, Chapter 1, for recipe suggestions), and very few modem subgtitutions were
alowed (for example, bacon grease was used instead of bear grease). Some of the foods served inside
the building were poke sdad, squash, fried ramps, beans, venison succotash, persmmon bread, sofkee,
cold grits, crawfish, and "pones’ of corn bread.

Outside activities included the tasting of various wild animad foods. A barbecue pit was set up and al
220 students were alowed to pass by and sample deer, squirrdl, rabbit, and raccoon. The students
arrived in groups and listened to a presentation on topics related to the foods which they were about to
taste. The ingde and outside event lastsdmogt dl day.

The fegtivities were a joint effort. The teachers financed the cost of preparation. The students (with
parenta assistance required) obtained and donated most of the meat. Parents donated the firewood.
One teacher's husband did the barbecuing. Students acted as servers and ingtructors. Everyone cleaned
up the mess.

The students interest and participation goes beyond the classroom into the field (Figure 3). Weekend
and summer fidd trips which are funded by the Peach County Higtoricd Society (supervised by
professond archaeologists) and conducted by Flint River Excursions offer the students an opportunity
to have firsthand experience in archaeologicd field work. Some of these projects have resulted in the
discovery of previoudy unknown stes, the preparation and submission of dofficid ste formsto the Sate
gte files for these gtes, the location and mapping of endangered Sites, and the test excavating (under
professond supervison) and report writing for some stes. An excellent example of publication potentid
appeared in Early Georgia Vol. 19, No. 1 (1991).

The weekend and summer field trips are offered to students who have demonstrated interest and want
to volunteer for service. Such offers have had a tremendous impact on mativation. Along with the
academic portion of the program, it is thistype of exposure thet redly makes a difference. (Recently one
of my students, a fifteen-year old, was selected to be amember of aforeign exchange program to work
on an archaeologicd dte in the Urd Mountains of the Soviet Union. He was selected because of his
middle school exposure to archaeology!)

Fieldwork by students is a culmination of year-long research projects that involve smal groups of
students who work independently of the generd class. The members of the group change as each group
completes topics related to archaeological techniques. All topics and projects are designed to prepare
them for off-campus fidd trips. All students do not receive the same ingruction. Some are trained for
specific tasks that they will carry out on fidd trips.

Many curriculum topics are covered and heavy emphads is placed on the development of persond
responsbility, caring for materids from archaeological expeditions, and the importance of record
keeping. Much aitention is given to the gppreciaion of archaeologica sites and the need to preserve
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them, and their integrity. Basc scientific methods are repeatedly siressed, along with the need for
observation, organization, and note taking.

F| gure 3. Archaeol oglcd mapplng puts mathematlcd skillsto work.

A strong emphasis is placed on mapping. Students learn not only to use different types of maps but they
adso learn techniques of making maps-especialy contour maps like those used and prepared by
archaeologica teams. An example of such amap appearsin Early Georgia Vol. 19, No. 1 (1991). It
was done by seventh and eighth grade students-completely! They used the trangits, recorded the data,
plotted the radia, drew the map, photographicaly duplicated their drawings, and using graphic lettering
did the labding by hand. Severa teams of students worked over a lengthy period of time under the
supervison of severd professond archaeologists, knowledgeable parents, and other trained adults.

Archaeologicd fiddd excursons should be gpproached with caution. Obtain the services of an
archaeologigt. (You might want to contact a university Anthropology department and inquire about the
availability of a anthropology student working on an advanced degree who wants to use volunteer labor.
| did, and it was the best thing | ever did!)

Limit your professonaly supervised project to something ssimple but worthwhile. A good start would be
to have students canvass an area and make inquiries of landowners to locate previoudy unreported Sites
(see "Callecting Artifacts from the Surface”, the next section in this chapter). Then execute a controlled
surface examination. (If you are unfamiliar with controlled surface survey, mapping techniques, and ste
reporting, do not attempt these activities without professiona guidance.)

Emphasize the vdue of record keeping and the preservation of sStes. Discourage unsupervised
operations. Do not undertake any digging or other excaveions unless you have professond
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archaeologicd backing. Limit your field excursions to previoudy unreported Stes or to Stes that are in
danger of destruction.
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Collecting Artifacts from the Surface

Thomas Pluckhahn
Department of Anthropology
University of Georgia

Archaeologists do not recommend digging on an archaeologica Site as a classroom exercise. Excavation
is a technicd procedure, and the digging and laboratory work require a surprising amount of time and
disciplined, tedious labor.

But with the right preparation, teachers and their students can learn alot from studying redl landscapes
and the artifacts they fins right on the surface of the ground. In the process teachers and students can
make solid contributions to knowledge and to the conservation of Georgids past.

Traditiondly, the history of Georgia that has been taught in the ementary and high schools of our state
is one that begins with James Oglethorpe and colonia settlement. Recently, however, ethno historians
and archaeologists have enriched our understanding of Georgia history by extending it back to the
ariva of missonaries, early explorers like Hernando de Soto, and the native peoples they contacted.

Although the addition of the sixteenth century to our state's history is an impressve accomplishment, it
only scratches the surface of Georgias past. Plowed fidlds, eroding hilltops, and condruction Sites
reved fragments of pottery and stone tools, evidence of over 10,000 years of human occupation that is
too often neglected by our educationa system. Archaeologists seek to record the existence of dl of
these artifact scatters, or Sites.

Unfortunately, commercid development destroys Sites before they can be excavated, or even identified,
by professond archaeologists. Teachers can provide a vauable service for professonds, while at the
same time bringing their history lessons to life, by finding and recording archaeologicd dtes with their
sudents. Finding artifacts makes the past tangible and red for students, and if teachers and students
prectice a few rules for good archaeology, they can record Ste information in a way that makes it
accessible to others for generations to come.

Making a good contribution through surface archaeology is not difficult. Y ou follow two smple maxims:
record what you find and record where you find it. Help is dways avalable for figuring out wha you
have, from knowledgeable professonas and amateurs, and from some of the sources in Chapter 1V.
Recording where you found it only requires being able to locate yoursdf on a U.S.G.S. 1:24000

topographic map.

Surface Collecting in Georgia: A Guide for Avocational Archaeologist, by Dan Smpkins, is a
practica guide for anyone interested in properly recording archaeologicd dtes. It is avalable from the
Department of Sociology and Anthropology, West Georgia College, Carollton. This ingtructiona
booklet begins with a chapter of background information entitled, "What is an Archaeologica Ste?'
Here, Smpkins discusses some of the terms archaeologists use. Any evidence of past occupation, from
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a gngle projectile point on the surface to an old chimney from an higtoric, era house, can be consdered
agte The next section is the sdlf-explanatory "Methods of Collecting and Recording Site Information”.
The find chapter is about "Cataoguing, Curating, and Communicating”, and has a useful glossary of
archaeologicd terms. The booklet explains basic techniques, record keeping, how to take notes, tools,
mapping, and catadoguing. Artifacts can be photographed, video-taped, and sometimes even
photocopied. Legdly artifacts belong to the landowner.

The pamphlet describes how to fill out Georgia's smple Archaeologicd Site Form, so students can
register their Stes officidly. Copies of the front and back of the dte form are reproduced here on the
next two pages (Figures 4,5) For full-sze copies, write to the Georgia State Site Files, Department of
Anthropology, University of Georgia, Athens, GA 30602. These forms are straightforward and easy to
use. Perhaps the most important part is identifying the site location on a topographic map. Teachers can
use this as an opportunity to teach their sudents basic mapping skills, which can aso be practiced in the
field by usng a compass to produce a sketch map that shows the ste relative to landmarks.

Overdl, Surface Collecting in Georgia provides a solid introduction to good techniques for collecting
atifacts and recording the nature and location of Stes. The guide is amed at the serious amateur,
however, and contains severa discussions that teachers need not be concerned with unless they become
more interested in archaeological theory. Teachers can focus on the latter sections of the booklet (the
discussions of methods and catal oguing), rather than the more theoretica segments.

With a little imagination, and the guidance of Surface Collecting in Georgia, teachers will be able to
practice archaeology in a way that benefits both their students and professona archaeologists by
heping tofill in the ggpsin the history of our sate.
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GEORGIA ARCHAEOLOGICAL SITE FORM

1990
Official Site Number:
Institutional Site Number: Site Name:
County: Map Name: USGSor USNOAA
UTM ZONE: UTM Ead: UTM North:
Owner: Address:
SiteLength: meters Width: meters Elevation: + - meters
Orientation: 1. NS 2 EW 3. NESW 4, NW-SE 5. Round 6. Unknown
Kind of Investigation: 1. Survey 2. Testing 3. Excavation 4. Documentary
5. Hearsay 6. Unknown 7. Amateur
Standing Archaeology: 1. Present 2. Absent
Site Nature: 1. Plow zone 2. Sub-Surface 3. Both
4. Only SurfaceKnown 5. Unknown 6. Underwater
Midden: 1. Present 2. Absent 3. Unknown Features. 1. Present 2. Absent 3.Unknown
Per cent Distance: 1. None 2. Greater than 50 3. Lessthan50 4. Unknown

Typeof Site (Mill, Mound, Quarry, Lithic Scatter, etc.):

Topography (Ridge, Terrace, etc.):

Current Vegetation (Woods, Pasture, etc.):

Additional I nfor mation:

23
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SKETCH MAP OFFICIAL MAP
(Include sites, roads, streams, landmarks) (Xerox copy of proper map)

Figure 4. Georgia Archaeological Site Form, Front

24
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State Site Number: Ingtitutional Site Number:
Public Status: 1. Nationa Historic Landmark 2. Nationa Natural Landmark 3. GeorgiaRegister
4. GeorgiaHistoric Trust 5. HABS 6. HAER
National Register Standing: 1. Determined Eligible 2. Recommended Ineligible
3. Recommended Eligible 4. Nominated 5. Listed 6. Unknown 7. Removed
National Register Level of Significance: 1 Locd 2. State 3. National
Preservation Site: 1. Undisturbed 2. Cultivated 3. Eroded 4. Submerged

5. LakeFlooded 6. Vandalized 7. Destroyed 8. Re-deposited 9. Graded 10. Razed

Preservation Prospects: 1. Sdfe 2. Endangered by: 3. Unknown

RECORD OF INVESTIGATIONS

Supervisor: Affiliation: Date;

Report Title:
Other Reports:
Artifacts Collected:
Location of Collections:
Location of Field Notes:

Private Collections:
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Name: Address:

CULTURAL AFFINITY

Cultural Periods:

Phases:

FORM PREPARATION AND REVISON

Date Name Institutional Affiliation

Figure 5. GeorgiaArcha_aoI ogica Site Form, Back
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Archaeology and Anthropology for Second and Third Graders

Margaret Wood
Chase Street Elementary School
Athens, GA

This unit of sudy is the highlight of the year for the second and third graders in my class. We have
severd objectives in mind when beginning the unit: to increase students awareness and gppreciation of
other cultures, to develop their understanding of the smilarities and differences among various peoples,
to encourage students interest in higtory, to help them develop skills in scientific inquiry, to introduce
and reinforce research sKills, and to have fun!

When | tell my students that we are going to study other cultures, both past and present, they are
excited. When | ask them what that means they redlly do not know, so | ask them to look up the word
"culture’ in the dictionary. We go through the definitions until we agree on the one that fits our subject.
After brainsorming a list of attributes of a culture, Sudents use dctionaries to complete a workshest,
answering questions such as. "What does an archaeologist do?’, "What is an artifact?’, "What is
culture?’, "Do we have a culture?’, and "What kinds of thing have to do with our culture?’. We spend
as much time as needed to discuss the children's answers, making sure that everyone understands the
important concepts. The worksheets are not completed for a grade, but to help students practice
researching materia in reference books and putting the information into their own words.

Following the introduction of afew archaeologica terms and the discussion of culture, we spend some
time examining culture boxes from severd countries. These boxes are available from our digrict media
center, but the teacher could amass smilar resources. We have boxes from Mexico, Iran, Pakistan,
Turkey, Alaska, and Yugodavia The most vauable items in the boxes are the artifacts from the various
countries. In addition to everyday articles, the boxes include samples of money, stamps, a flag, some
clothing, and other materiads such as magazines, newspapers, large photographs, and cassette-tape
recordings. While these boxes are old and very "used”, they are nonetheless very exciting to the
students.

Our next activity involves the use of atime line and some rudimentary research. | attach along piece of
paper above the chakboard, and divide it into segments. Some of the students are familiar with the
concept of B.C. and A.D. in referring to dates, while others know nothing about it. | |abel the segments
on the paper in 500-year intervas and show the students how the dates fal into the A.D. period or the
B.C. period. We practice determining where certain dates would be placed on the time line (the location
for the date Columbus came to the New World, for example). We aso discuss the meaning of the date
abbreviations and why | have alowed more room for B.C. than A.D. years. Then | begin a list of

ancient cultures on the board, sarting with ancient Egypt and ancient Greece, and let the students think
of as many as they can. If they have not braingormed a list long enough for each student to have a
culture to research, | will atempt to add to the list. We often include various Native American cultures
as well as the Aztec, Maya, and others. Of course, some ancient topics are easier to research than



Used Archaeology 28
Chapter |: Narratives

others, and some students need more assistance to find information, but it al works. We make a short
list of the important areas we need to learn about in each culture, and | make copies of this list on a
worksheet on which the students can take notes. Our topics usudly include information such as the date
range and location of the culture, what the people wore, what kind of food they grew and ate, and their
religion, art, dance, music, and educetion.

Before going to the library, we tak about looking up topics in the encyclopedia These are the main
points| stress: 1) information is located under various title words (agriculture for food), 2) look for topic
words, and 3) write down important facts, not the entire text. Everyone competes for the volumes of the
encyclopediathat he/she wants, and fortunately, we have severd setsin our library. The media specidist
and | help students use the card catalog to locate other books if they need help. This sounds easy, but
many students have little experience trying to find information that is not handed to them. There is some
frudration at firgt, but soon dl the students have at least one fact in each area within their study culture.
They take turns sharing the culture information with the class. We aso write in the dates of the culture
onour timeline.

We examine a worksheet explaining terms such as "drad’ and "dratigraphy”, and "organic’ and
"inorganic" artifacts. Students use dictionaries to research the terms, which are then discussed. They
discuss a hypothetica excavation and explain what types of artifacts listed on the worksheet would have
survived one hundred years later. There are no wrong answers to these questions, but students are
asked to explain their reasoning.

Our next activity is the "artifact find". | make up a collection of artifacts from around the house, |abel

them with numbers, and put them in a Ziploc bag. A group of two or three students will work on a bag,
and there are 10 to 12 itemsin each bag. The itemsinclude objects that most children recognize (rubber
band, nail) and severd that most do not (carpet caster for furniture legs, old stocking fastener from

gater bet). They try to determine what the item is, or its function. They are encouraged to share with
other groups (some have smilar items) as scientists would share information. We have a great time
going over our results. Some of the kids idess for artifact functions are much more interesting than the
actua use! They cannot wait until |1 tel them what some of the objects actudly are. | explain that
archaeol ogists sometimes are unable to discover the function of some artifacts.

We next study another worksheet that smulates the dtrata of an imaginary Ste. This worksheet involves
logic and mathematics skills, particularly in the sections requiring students to caculate the time periods of
each gratigrgphic leve within the site, determine which artifacts (illustrated with dates) belong to which
strata, and discover the location of the Site on the classroom time line. This worksheet reinforces some
of the terms and concepts previoudy introduced, especidly the concept that older artifacts are usudly
found in the deeper dratigraphic levels.

A number of good filmstrips are available about ancient cultures for use at this point. We watched and
discussed severd, including ones on ancient Greece, Rome, Egypt, and some on ancient North
American cultures. The Nationd Geographic filmgrips are well-done. (See Bibliographic Sources,
Chapter HI, for ligings of films and videos.)
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The find worksheet brings in some new terms to look up, most of which cannot be found eesily in the
dictionary without "digging", or without some assstance from the teacher. Students research terms such
as dig, catalog, date, stratigraphic, relative date, absolute date, carbon-14 dating, pottery
dating, and written history. They learn the steps involved in recording afind, which becomes alead-in
for the following dig experience. | sdt some items in layers of different color sand. We use screens to
gft for the artifacts, and labd and organize them. Students then draw their conclusions about the

findings

It is @ this time that we choose a culture for in-depth research. We look at the cultures researched by
the students earlier and choose from one of those. We dso talk about what specia resources we have
for any of the cultures. This year one class chose Japan, another chose Austraia, and yet another chose
Greece. We return to our list of attributes of a culture and students choose (or are assigned) different
aress to research. One student might have food, farming and customs, while another might have
government, history and legends. We begin by looking for information about ancient times, but later add
materid about the modem culture. Students begin with the encyclopedia, but move on to other sources
of information, including films, vidtors, recordings, and anything e se anyone can locate.

We decided to create our own culture boxes based on the ones we explored earlier. Each student is
responsible for developing a report on hisher subject. We reviewed some of the following steps in
working on reports. 1) find information on your topic (use table of contents, index, etc.), 2) read the
information, 3) pick out the important facts, 4) take notes, but do not copy everything (we practice
some note-taking skills at this point), and 5) develop a report using your notes. After the sudents have
completed their reports (which can be a lengthy process) they develop a teaching activity to go with
their reports. This might he aword-find, a crossword puzzle, a map with fill-in-the-blanks, etc.

The most fun part of this study for the students seems to be creeting items for the culture box. Some of
the items made include a house, an item of clothing, a map, a time line, some artwork, a dictionary of
words in the native language, etc. Students aso enjoy creating and egting a med based on the foods of
the culture under study.

The find activity of our unit is cregting our own culture of the future. We again look a our culture
attributes list to make sure we include dl the important aspects of a culture. We decide on a date far in
the future, in order to let the students be very creative. Students work in groups to create schools,
government, art, mudic, trangportation, recregtion, religion, etc., of their new culture. Of course, this
study brings up many opportunities to discuss future technology, and how people are dependent on the
materids avallable. The students draw pictures to illugtrate their ideas. As a finishing touch, we pretend
to be archaeologists in our future culture. We examine items from our current culture and brainstorm
what these future people might think about them.
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Indians, Archaeology of Georgia,
and Middle School Students

Caral Brown and Carol Buhler
ConyersMiddle School
Conyers, GA

Utilizing archaeologica information and techniques in an eighth grade Georgia History class provided a
new way to begin the school term. In the current texts, such as Panorama of Georgia, one finds perhaps
two pages concerning the prehistory of Georgia with references to the "Woodland Tradition”, etc., and
absolutdly nothing to make this unwritten period of North Americas past come dive.

We live in an archaeologically sgnificant area of the state. The mounds that were in the Oconee -didtrict
are just esst of us, the Hightower Trail runs through the north end of Rockdae County, and we are
congantly hearing of resdents finding projectile points. This richness enabled us to interest the students
in learning more than the textbook offered concerning the prehistory of our area.

Our unit, "Indians and Archaeology of Georgia' conssted of twenty class days of activities, lectures,
demondrations, and media presentetions. During our sudy & the LAMAR Inditute/University of
Georgia Teachers Workshop (see Chapter 111 for details) in the summer of 1988, dides were prepared
of the archaeology facilities a the Universty, of dtes we visted, and of examples of the various
geographic regions of Georgia A videotgpe of the "dig" we paticipated in gave our students a
firg-hand look at what red archaeology is about, instead of atypical Hollywood movie version.

The group of teachers who studied with us that summer and are not origina suggested severd of our
activities We included the identification of common, modern-day artifacts, uncommon higtoric artifacts,
making Cherokee-gtyle pinch pots, learning to finger weave, making a stratigraphy box to excavate, and
listening to traditional Cherokee Indian legends and myths (see Chapter |1 for severd of these activities).

Probably the most interesting of the activities, which gave the sudents ared idea of how difficult it might
be infer the age, function, and origins of artifacts, was our "Uncommon Artifact” lesson. We collected
from various sources items that were used before the turn of the century which students today might not
have fird-hand experience with, and household items that were unusud, or whose function was not
evident. These thirty to thirty-five "artifacts’ were numbered. The students gathered into groups of three,
were handed three or four artifacts to identify, and asked to tell what it was, how old it was, and to
discuss the technologicaly of the people who made it. A time limit was set a two minutes. A bell

sgnded the time to exchange artifacts with a neighboring group. This process continued until everyone
had the opportunity to examine al the artifacts.

The following day, we went over what each artifact was, firgt soliciting suggestions (which often were
hilarious), then we provided as much information on the item as we knew. Items that were redlly good
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to include were afroe, cotton scaes, a plumb bob, a strawberry huller, afoot to an old sewing machine,
a brass coffin screw, arazor strop, and a World War 1l cigarette case.

In addition to higtoric artifacts, we aso studied prehistoric stone tools in the collections of students and
ther families. We made every effort to date these by shape and workmanship. We aso used thistime to
encourage the students to practice responsible archaeology by recording their finds, taking photos, and
filing the information properly. We urged them to leave the Sites undisturbed.

This school term, we had the opportunity to share this unit with our interdisciplinary classes of sixth,
seventh, and eighth graders. The groups were with us for four weeks, but for only thirty minutes per
day. Since we had a mixed leve class and a non-graded stuation, we found it necessary to edit our
previous unit. We deleted dl outside readings, relying on the lectures, dides, and videotape to help with
background information. Another change we made was to creste more "hands-on" activities, many of
which were adaptations of the lessons as written in the unit. Even though most people detest the use of
"dittoes’ we included an archaeology word search that the kids loved.

Videos used in this unit induded Oconee: Valley of the Chiefs and a persond tape of the
archaeologicd sSte we vidted. This year we included two videos which were not available in 1988,
Tragedy to Triumph, a short history of the Cherokee Indians, and Voices in the Wind, from the
Georgia Council for the Humanities. The latter dramatizes Cherokee legends about an entire village that
disgppears into the mountain to live with the spirits a the end of the Missssppian culturd period.

Interdisciplinary aspects of this unit included a connection to metric measurements, and ratio and

proportions in the making of 